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Background/Importance
Process
Examples/Activities
We will be using Pear Deck to interact with you
(need a Google account)
www.peardeck.com/join
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What words do you think of when you hear
Evidence-Based Interventions?
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Actions that have been proven effective through rigorous outcome
evaluations (i.e., quantitative-focused studies). If implemented with
fidelity, the intervention is expected to positively change outcomes.
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(111) the opportunity to participate fully in society.
(21) EVIDENCE-BASED.—

(A) IN GENERAL.—Except as provided in subparagraph
(B), the term “evidence-based”, when used with respect to
a State, local educational agency, or school activity, means
an activity, strategy, or intervention that—

(1) demonstrates a statistically significant effect on
improving student outcomes or other relevant out-
comes based on—

(I) strong evidence from at least 1 well-de-
signed and well-implemented experimental study;

(IT) moderate evidence from at least 1 well-de-
signed and well-implemented quasi-experimental
study; or

(IIT) promising evidence from at least 1 well-
designed and well-implemented correlational
study with statistical controls for selection bias; or

(ii)I) demonstrates a rationale based on high-
quality research findings or positive evaluation that
such activity, strategy, or intervention is likely to im-

As Amended Through P.L. 115-224, Enacted July 31, 2018
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CNA/SIP: What IDOE is Looking For

SIP Phase 4: Select Evidence-Based Interventions that Address the School’s Focus Areas

Re*qm’m.rf Component

Quality Indicators

Feedback

The SIP development team
needs to identify evidence-
based interventions that
address the specific gaps
between the school’s existing
improvement strategies (as
described in Phase 3 of the
SIP) and the key findings and
root causes of its focus areas.
To do so, the team 1s
encouraged to follow the
steps outlined to the right.
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Focus Area |

List the strategies from the core components in Phase
3 of the SIP that address this focus area.

Describe the key findings and root causes, if any, for
this focus area that are not sufficiently addressed by
these strategies from the core components. To do so,
the SIP development team is encouraged to closely
review the greyed cells in the “gap analysis” sections
of SIP Phase 3.

Describe the evidence-based intervention(s) that the
school has identified to address the key findings and

rant raneae for thae facne araa that are nat enfficmantlv
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The LEA must complete the table below for each of the evidence-based interventions that
will be utilized in the CSI school and supported with grant funds. Please duplicate the table
below as needed.

Evidence-Based Intervention (EBI):

Description Citation(s) Proposed Amount of Title I
School Improvement Grant
Funds to Be Used

Annual Goal for this EBI:

Measure(s) of Success for this Annual Goal:

Benchmark 1:

Benchmark 2:
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Why Does It Matter?

e The evidentiary threshold can’t be met with a couple of citations
o Provide copies of the studies in your application
e Quantitative studies are required
o Randomized control trials, quasi-experimental designs, etc.
o This does not mean that qualitative studies (e.g., case studies,
conceptual papers) aren’t important, they just are not included
in determinations of EBI thresholds for ESSA
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EBI Rubric

We are going to dissect this

Understanding Citations to Evidence-Based Interventi tO he Ip Wlth your
ion (included as an attachment by the applicant) that illustrates how u n d e rsta nd i ng a b 0 ut EB I ,S

positive effect on student outcomes and thus met the evidentiary thr

You can also access the rubrlc here pove statement includes the following (each column should have the ri

. . reputable source? Yes Comments

httpS//tlnyurICom/EBI'RUbrlc ned and well-implemented studies referenced from the following

ntify what source where they found the study):

e National Center for Educational Evaluation and Regional Assistance

e g the What Works Clearinghouse (WWC) the Regional Educational

Laboratoncs (REL), or Educational Resources Information Center (ERIC) OR

O A peer-reviewed academic journal (e.g. American Educational Research Journal ) OR

O A report published by a reputable organization focused on education research and evaluation
(e.g., AIR, WestEd, Abt Associates, Evidence for ESSA, Best Evidence Encyclopedia,
Results First Clearinghouse, RAND Report on School Leadership Interventions)

2. What is the level of evidence? Yes | No Comments
For the evidentiary threshold required by ESSA, the applicant must include a well-designed and well-implemented study in one
of the following categories (this can be found in the abstract, executive summary or methodology section of the cited study).

O Strong Evidence. Studies that demonstrate strong evidence are tvpically randomized
control trials (RCT), where participants of the study were randomly assigned into a
treatment and control groups. There was also some sort of intervention (e.g., new type of

inctruntianal tachniane) nicad ta chanae anteameac Particinante (o o ctidante teachaere
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Steps in the Process

e Find the study

e |s the study from a reputable source?

e Assess the level of evidence

e |dentify statistical significance + positive effect
e Connect student outcomes

e Put a citation on it

€E€E€ECECKL

T
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e Research-based vs. evidence-based
o Research-based: theories behind it (abstract)
o Evidence-based: empirical proof (concrete)
m The intervention was compared to something
m Outcomes measured with valid and reliable instruments
m Description of how program was implemented: replicability
m Effect sizes reported
e No meta-analyses or reviews of research
e Quality over quantity
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Step 1: Find the Study

e Understandably, the most difficult part!

e Some good places to start are located in the EBI Resources
document, which can be found in the following folder:
https://tinyurl.com/EdDataResources

e Abstract/General vs. Concrete/Specific

e Include the original study
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What Works Clearinghouse

Select topics to Find What Works based on the evidence

Literacy H H Mathematics Science Behavior

Children and : >
Youth with English E Teacher Eli Charter
Disabilities Learners .Excellence |l Schools

¥ Early Kindergarten ' A\
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YW @EducatelN @GinaGRomano Indiana Department of Education d/



http://dontchangethislink.peardeckmagic.zone?eyJ0eXBlIjoiZW1iZWRkZWRXZWJzaXRlIiwiZHJhZ2dhYmxlcyI6W3siaWQiOiJkcmFnZ2FibGUwIiwidHlwZSI6Imljb24iLCJpY29uIjp7ImlkIjoiZGVmYXVsdC1jaXJjbGUifSwiY29sb3IiOiIjRDUxRDI4In1dLCJkcmFnZ2FibGVTaXplIjoxMi41NSwiZW1iZWRkYWJsZVVybCI6Imh0dHBzOi8vaWVzLmVkLmdvdi9uY2VlL3d3Yy8iLCJhbnN3ZXJzIjpbXX0=pearId=magic-pear-shape-identifier
http://dontchangethislink.peardeckmagic.zone?eyJ0eXBlIjoiZW1iZWRkZWRXZWJzaXRlIiwiZHJhZ2dhYmxlcyI6W3siaWQiOiJkcmFnZ2FibGUwIiwidHlwZSI6Imljb24iLCJpY29uIjp7ImlkIjoiZGVmYXVsdC1jaXJjbGUifSwiY29sb3IiOiIjRDUxRDI4In1dLCJkcmFnZ2FibGVTaXplIjoxMi41NSwiZW1iZWRkYWJsZVVybCI6Imh0dHBzOi8vaWVzLmVkLmdvdi9uY2VlL3d3Yy8iLCJhbnN3ZXJzIjpbXX0=pearId=magic-pear-shape-identifier

IES * WWC &aingnonss
Find What Works based on the evidence
‘3 How to Use FWW @ Print

FIND RESEARCH WITH
STUDENTS LIKE YOURS

Filter by topic

B B8 Mathematics
B A science
B\R sehavior

™1 Children and Youth
with Disabilities

Kindergarten to 12th
B2 Grage

& Path to Graduation

JENU

43 Results filtered by:

Path to Graduation X

Evidence of
effectiveness @

FEE D @@ W @ @@

Intervention @

Dual Enrollment Programs
Accelerated Middle Schools
Check & Connect

ACT/SAT Test Preparation and Coaching
Programs

Green Dot Public Schools
Summer Counseling

Financial Incentives for Teen Parents to Stay
in School

Career Academies

Achievement for Latinos through Academic
Success (ALAS)

First year experience courses
High School Redirection

Talent Search

Grades

examined @ Compare @

9-12
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‘What Works
Clearinghouse

WWC SUMMARY OF EVIDENCE FOR THIS INTERVENTION

@Export @Print
Dual Enrollment Programs

Dual enroliment programs allow high school students to take college courses and earn college credits while still attending high school.
Such programs, also referred to as dual credit or early college programs, are designed to boost college access and degree attainment
especially for students typically underrepresented in higher education. Dual enrcllment programs support college credit accumulation
and degree attainment via at least three mechanisms. First, allowing high school students to experience college-level courses helps them
prepare for the social and academic requirements of college while having the additional supports available to high school students; this
may reduce the need for developmental coursework. Second, students who accumulate colle: edits early and consistently are more
ikely to attain a college degree. Third, many dual enrcliment programs offer discounted or free tuition, which reduces the overall cost of
college and may increase the number of low socioeconomic status students who can attend and complete college

Reviewed Research

Tran: o College

February 2017

B EVIDENCE SNAPSHOT INTERVENTION REPORT (950 KB) REVIEW PROTOCOL

Outcome Effectiveness

Grades improvement
domain @ rating @ Studies meeting standard examined® sStudents® index©®
Access and . oo o e, 15
=TT st r s s 9- 7474

nrolment ! + 4 studies meet standard 2 67474 o -
Attainment =TT S studies me: 912 77249 o X 25.;,
Al dar N - .

a1ce‘ study meets standards 912 554 73
{high school) 50 0 0
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Hattie's Meta-Analysis Work

Prior knowledge and background
Field independence
Non-standard dialect use

Piagetian programs

Prior ability

Prior achievement

Relating creativity to achievement
Relations of high school to

university achievement

Relations of high school achievement to
career performance

Self-reported grades

Working memory strength

Beliefs, attitudes and dispositions

Attitude to content domains )
Concentration/persistence/ engagement
Grivincremental vs. entity thinking @®
Mindfulness (2]

Morning vs. eve

ing
Perceived task value

Positive ethnic self-

Positive self-c:

ncept
Self-efficacy

Stereotype threat

Student personality attributes
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ES

0.68
-0.29
128
0.94
0.55
0.40
0.60

133
0.57

0.35
0.56
0.25
0.29
012
0.46
012
0.41
0.92
0.33
0.26

250+ Influences on Student Achievement
[HOME  ES|

Family structure

CURRICULA

Reading, writing and the arts

Comprehe
programs for teachers

sive instructional

Comprehension programs
Dramal/arts programs
Exposure to reading

Music programs

Phonics instruction
Repeated reading programs
Second/third chance programs

Se

tence combining programs

Spelling programs
Visual-perception programs
Vocabulary programs
Whole language approach

Wr

ing programs
Math and sciences
Manipulative materials on math
Mathematics programs
Science programs

Use of calculators

Other curricula programs
Bilingual programs

Career interventions

ES

0.47
0.38
0.43
0.37
070
075
0.53
015
0.58
0.55
0.62
0.06
0.45

0.30
0.59
0.48
0.27

0.36
0.38
0.34

Other family structu:

Home environment

Corporal punishr

1 the home
Early years' interventions

Home visiting

between schools

3l autonomy support

tal involver

| military deployment

dynamics

Family resources

Family on welfare/s

te aid

Non-immigrant background

nployment

Socio-economic status

0.25
0.20
0.23

016

-0.33
044
0.29

-0.34

015

0.50
-016
0.52
-018

-012
0.01
0.03
0.52

SCHOOL

Leadership

External a

mmer school

Middle schools’ interve

Out-of-school curricula ex
School choice programs

School size (600-900 student
secondary)

Other school factors

ES

157
0.32
0.32

0.31
0.21

0.09
0.24
0.08
0.23
-0.02

0.05
0.28

010
0.08
0.26

012
0.43

0.35
0.48

Key for rating

Potential to considerably
accelerate student achievement

an
ar

Potential to accelerate

student achievement

Likely to have positive impact

on student achievement et

Likely to have small positive
impact on student achievement

Likely to have a negative impact
on student achievement
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Step 2: Is the Study from a Reputable Source?

e You can typically find well-designed and well-implemented studies from these places:

o An entity from the National Center for Educational Evaluation and Regional Assistance
(NCEE), including the What Works Clearinghouse (WWC) the Regional Educational
Laboratories (REL), or Educational Resources Information Genter (ERIC)

o A peer-reviewed academic journal (e.g. American Educational Research Journal )

o Areport published by a reputable organization focused on education research and
evaluation (e.g., AIR, WestEd, Abt Associates, Evidence for ESSA, Best Evidence
Encyclopedia, Results First Clearinghouse, RAND Report on School Leadership
Interventions)

o These are all linked in the EBI Resources document, which can be found in the following
folder: https://tinyurl.com/EdDataResources
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Step 3: Assess the Level of Evidence

Strong .
Evidence .

Moderate
Evidence °

Promising
Evidence .

Demonstrates .
a Rationale

Randomized control trials where participants were randomly assigned
into a treatment and control groups
Some sort of intervention used to change outcomes

Typically quasi-experimental designs (QED), where participants were not
randomly assigned into treatment and comparison groups

Some natural change created a group that received the treatment/intervention,
and one that did not

Includes correlational studies, with statistical controls for selection bias.
Will not include treatment and control/comparison groups

Researchers examine relationships among specific variables and the
outcomes

Not an acceptable level of evidence, though they might have a strong logic
behind the intervention, or some promising preliminary data

, @EducateIN @GinaGRomano
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Step 4: Identify Statistical Significance + Positive Effect

o Statistical significance
o Something is unlikely to happen by chance
o In other words, the intervention did sametfingto change the outcomes that
can't be attributed to business as usual

e Positive effect
o It’s a positive change in the outcome, not necessarily a “+” sign
o In other words, was the change /arge enougf?
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Step 5: Connect Student Outcomes

e (Outcomes measured in the study should be relevant to the setting and student population
that you serve
o State the extent to which the participants in the study are similar to those who would
participate in the intervention
o It helps if this study was conducted at multiple classrooms, schools or districts
e s the study setting similar to your LEA (grade level, urban/rural/suburban)?
e s the student population (FRL EL, SpED, race/ethnicity) in the study similar to your LEA?
e The outcome(s) measured should also be reliable (can be replicated) and have face validity
(measures what it claims to be measuring).

, @EducateIN @GinaGRomano Indiana Department of Education /



Step 6: Put a Citation on It

e Once you're done, make sure you cite the source and include the document
e Please use APA format

, @EducateIN @GinaGRomano Indiana Department of Education /



7 PROGRAMS DIRECTORY EVENT CALENDAR NEWS DATA RE

DEPARTMENT OF EDUCATION

/ﬁ“\ SIG © SCHOOL IMPROVEMENT GRANTS

School Improvement Grants

Posted: Fri, 12/11/2015 - 9:12am Updated: Tue, 07/23/2019 - 8:22am

FY 20 SIG Implementation Funding

* Webinar &
* Video®
Title I, A School Improvement Fund Title I, A School Improvement Receipt Tltle I SChOOl I m pl
Number{s) Number Gra ntS
4100-429%% * Federal Legislation. Regula
Guidance
« Title | Application and Rept
« Titlel. PartD
& 1003
Contact

Nathan Williamson
Director of Title Grants an
nwilliamson@doe.in.gov =
(317) 232-6671

EBI Rubric
+ Annotated can be used as EBI for SIG purposes

* _ Annotated a N0 annot o 3
Pear Deck Interactive Slide
Do not remove this bar

@EducatelN @GinaGRomano Indiana Department of Education f


http://dontchangethislink.peardeckmagic.zone?eyJ0eXBlIjoiZW1iZWRkZWRXZWJzaXRlIiwiZHJhZ2dhYmxlcyI6W3siaWQiOiJkcmFnZ2FibGUwIiwidHlwZSI6Imljb24iLCJpY29uIjp7ImlkIjoiZGVmYXVsdC1jaXJjbGUifSwiY29sb3IiOiIjRDUxRDI4In1dLCJkcmFnZ2FibGVTaXplIjoxMi41NSwiZW1iZWRkYWJsZVVybCI6Imh0dHBzOi8vd3d3LmRvZS5pbi5nb3Yvc2lnIiwiYW5zd2VycyI6W119pearId=magic-pear-shape-identifier
http://dontchangethislink.peardeckmagic.zone?eyJ0eXBlIjoiZW1iZWRkZWRXZWJzaXRlIiwiZHJhZ2dhYmxlcyI6W3siaWQiOiJkcmFnZ2FibGUwIiwidHlwZSI6Imljb24iLCJpY29uIjp7ImlkIjoiZGVmYXVsdC1jaXJjbGUifSwiY29sb3IiOiIjRDUxRDI4In1dLCJkcmFnZ2FibGVTaXplIjoxMi41NSwiZW1iZWRkYWJsZVVybCI6Imh0dHBzOi8vd3d3LmRvZS5pbi5nb3Yvc2lnIiwiYW5zd2VycyI6W119pearId=magic-pear-shape-identifier

Example 1: Annotated Study that Meets the Strong

Category and Gan Be Used as EBI for SIG Purposes

American
Educational
Research
Association

Scaling up an Early Reading Program: Relationships among Teacher Support, Fidelity of
Implementation, and Student Performance across Different Sites and Years

Author(s): Mare L. Stein, Mark Berends, Douglas Fuchs, Kristen McMaster, Laura Séenz,
Loulee Yen, Lynn S. Fuchs and Donald L. Compton

Source: Educational Evaluation and Policy Analysis, Vol. 30, No. 4 (Dec., 2008), pp. 368-388
Published by: American Educational Research Association

Stable URL: https://www.jstor.org/stable/25478677

Accessed: 17-05-2019 17:35 UTC
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Example 2: Annotated Study that Represents High-Qualit

Research but GCannot be Used as EBI for SIG Purposes

Psychology in the Schools, Vol. 45(2), 2008

© 2008 Wiley Periodicals, Inc.
Published online in Wiley InterScience (www.interscience.wiley.com)

DOI: 10.1002/pits.20283
EXAMINING THE RELATIONSHIP BETWEEN TREATMENT OUTCOMES FOR

ACADEMIC ACHIEVEMENT AND SOCIAL SKILLS IN SCHOOL-AGE CHILDREN WITH
ATTENTION-DEFICIT HYPERACTIVITY DISORDER

LAURA E. RUTHERFORD, GEORGE J. DUPAUL, AND ASHA K. JITENDRA

Lehigh University

The purpose of this study was to determine the relationship between treatment-induced changes
in academic achievement and social skills in elementary school-age children with attention-deficit
hyperactivity disorder. A sample of 123 children in grades 1 through 4 with symptoms of inatten-
tion, impulsivity and/or hyperactivity, and significant achievement problems in math or reading

were identified for narticinatinn  Particinantc were exnneed tn academic interventinone mediated
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American Educational Research Journal
September 2007, Vol. 44, No. 3, pp. 701-731
DOI: 10.3102/0002831207306743
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EBI Worksheet

z m Dr. Jennifer McCormick
Superintendent of Public Instruction
DEPARTMENT OF EDUCATION Wo‘téw? EMEILM Studtent Suceedd

EBI Worksheet
Complete for Each Study Used to Support your EBI

Intervention Name Success for All

Success for All is a schoolwide program for Pre-K—6
students that organizes resources to ensure that
virtually every student acquires basic skills and builds
on this foundation throughout the elementary grades,
Description of Intervention so that no student will be allowed to “fall between the
cracks” (p.727). The main elements of the program
include: schoolwide instructional processes;

j schoolwide curriculum: tutors; quarterly assessments

AnA rasnratnina cealiitinmne tanma  AnA fanilitatAar
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Check the Abstract

Using a cluster randomization design, schools were randomly assigned (o
implement Success for All, a comprebensive reading reform model, or control
methods. This article reports final literacy outcomes for a 3-year longitudinal
sample of children who participated in the treatment or control condition
Jfrom kindergarten through second grade and a combined longitudinal and
in-mover student sample, both of which were nested within 35 schools.
Hierarchical linear model analyses of all three outcomes for both samples
revecaled statistically significant school-level effects of treatment assignment
as large as one third of a standard deviation. The results correspond with the
Success for All program theory, which emphasizes both comprebensive school-
level reform and targeted student-level achievement effects through a mutlti-
year sequencing of literacy instruction.
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Check the Methods Section
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outcomes are listed in Table 1. The sample is largely concentrated in urban
Midwest locations, such as Chicago and Indianapolis, and in the rural and
small town South, though there are some exceptions. The schools are situ-
ated in communities with high poverty concentrations, with just a few rural
exceptions. Approximately 72% of the students participate in the federal free
lunch program, which is similar to the 80% free lunch participation rate for
the nationwide population of Success for All schools. The sample is more
African American and less Hispanic than Success for All schools nationally.
Overall, 56% of the sample is African American, compared to about 40% of
Success for All students nationally, and 10% of the sample is Hispanic, com-
pared to the national average of 35%. The percent of White students, 30%, is
similar to the Success for All percentage White of about 25%.

Table 2 compares the baseline characteristics of the experimental and
control schools included in the analyses of Year 3 outcomes. As the results
suggest, the 18 experimental and 17 control schools were reasonably well
matched on demographics, and there were no statistically significant school-
level aggregate pretest differences on the Peabody Picture Vocabulary Test.
As demonstrated in Borman et al. (2005a), the original sample of 21 treatment
and 20 control schools was also well matched, with no statistically significant
differences on demographics or pretest scores.

Treatment Fidelity

Trainers from the Success for All Foundation made quarterly implementa-
tion visits to each school, as is customary in all implementations of the Success
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were taught in English were posttested in English cach year.

The students were individually assessed by trained testers who were
unaware of students’ experimental or control assignments. Testers recruited
for the study were primarily graduate students. All testers had extensive expe-
rience with children and had some prior experience conducting standardized
testing. Prior to each spring testing period, the testers participated in a 2-day
training session led by the researchers. The testers completed a written test
and participated in a practice session of at least half of one day with children
who were not in the study. The practice sessions were observed and critiqued
by members of the research team. Testers returned for additional practice
until the researchers were confident that they fully understood the methods
for administering the instruments.

Pretests. All children were individually assessed in fall 2001 (first phase)
or fall 2002 (second phase) on the PPVT III. This assessment served as the
pretest measure for all of the reported analyses.

Postiests. During the spring of 2002, 2003, and 2004 (first phase) and the
spring of 2003, 2004, and 2005 (second phase), students in the kindergarten
longitudinal cohort were individually assessed with the WMTR. During Year 1
and Year 2, four subtests of the WMTR were administered: Letter Identification,
Word Identification, Word Attack, and Passage Comprehension. During this
final year of data collection though, the Letter Identification subtest was not
administered because it does not test content that is typically taught in second-
grade classrooms.

Each of the three subtests of the WMRT required the child to complete
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Check the Results

three outcomes, the impact estimate for Success for All assignment ranged
from a standardized effect of approximately d = .21 for Passage Comprehen-
sion to d = .33 for the Word Attack subtest. All three of the treatment effects
were statistically significant, with the impact on Word Attack of .33 at the
P <.01 level of confidence, the impact on Word Identification of .22 at the p < .05
level, and the treatment effect on Passage Comprehension of .21 at the
P < .05 level of confidence. In all three models, the school-level mean pretest
covariate was an important predictor of the outcome, with higher initial PPVT
pretest scores predicting higher Year 3 posttest scores.
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Check the Discussion

years of implementation suggest that the program is sufficiently compre-
hensive to impact all children attending Success for All schools regardless of
the number of years they were exposed to the intervention. Like the advan-
tages for the longitudinal cohort though, these effects emerged over time,
spreading across the literacy domain with each ensuing year of implemen-
tation. It should be noted though that the emergence of these schoolwide
effects over time is largely explained by the developmental progress of the
students who experienced the program across all 3 school years. Even by
Year 3 of the study, the majority of students, 69%, had remained in the
Success for All and control schools over the full longitudinal period. But, it
is also possible that these schoolwide improvements, found for both those
students who remained in the schools across all 3 years of the study and
those children who moved into the schools over the 3 years, suggest orga-
nizational learning and development. That is, the treatment may become
more efficacious as teachers and staff at the Success for All schools become
more familiar with the procedures demanded by the program and as the
quality of implementation has time to improve.

Vi L

/
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Conclusion

Using the Success for All model, the reform was replicated across 18
schools serving approximately 10,000 children in districts throughout the
United States. The findings of statistically significant positive achievement
effects from this large-scale implementation of a randomized field trial of a
routine practice program are unusual for studies in education. This study is
unlike other renowned randomized trials that also demonstrated the efficacy
of early educational interventions, including the evaluation of 58 children
from the Perry Preschool program in Ypsilanti, Michigan (Schweinhart et al.,
2005) and the study of 57 children attending the Abecedarian early childhood
program in one site in North Carolina (Campbell & Ramey, 1994). The effects
noted in this study are not based on a model implementation operating in
one location as a demonstration of the optimal impact of an educational pro-
gram. Instead, the results should be interpreted as those that are likely to be
obtained in broad-based implementations of Success for All, with all the atten-
dant problems of start-up and of maintaining quality at scale. In this sense,
this multisite field trial provides experimental evidence of the widespread
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Links to EBl Resources and Data Intake Form

https://tinyurl.com/EdDataResources

tinyurl.com/IDOEDataCoaching
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Please remember to fill out the data survey:
https://tinyurl.com/EdDataSurvey

Gina Romano, Senior Data Coach Specialist
gromano@doe.in.gov | 317-234-4146
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